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ABSTRACT
Living within one’s means is the practice that ensures that a person can 
survive and able to support their living. However, young working adults in 
Malaysia struggle to make ends meet for them to cover their basic needs. 
This problem calls the attention of personal finance management role in 
improving one’s financial well-being. University students are characterised 
as emerging adults, which their life stage is between adolescents and adults. 
This emerging stage plays as the transition stage for them before they become 
a working adult that requires them to manage their own personal finance and 
not depending on the financial support from their parents. People in a similar 
financial situation could perceive their financial well-being differently. Due 
to the specific characteristics of the university students and differences in 
perceiving their financial well-being, this inspires researcher to investigate 
the factors (financial literacy and financial behaviour), based on Theory of 
Planned Behaviour and Happiness Framework, that contribute to financial 
well-being. Hence, this paper attempted to (1) conceptualise financial 
well-being in a subjective approach to capture the students’ financial well-
being situation in a more holistic picture and (2) discuss the relationships 
among the factors contributing to the subjective financial well-being of the 
university students. It is significant because the concept is defined in varies 
forms in past studies and the relationships among the factors require further 
clarifications.
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INTRODUCTION
A report from Agensi Kaunseling dan Pengurusan Kredit- AKPK (2018) 
points out that Malaysian working adults at the young age of 20-29 struggle 
to make ends meet for them to be able to cover their basic needs as to achieve 
their short-term goals rather than achieving the long-term goal for financial 
resilience. Intensively, the report illustrates that 58% of the young age from 
20-29 would not be able to cover three months’ expenses if retrenched and are 
uncomfortable with their current financial resilience. This report suggested 
that the financial well-being of young working adults is at a dismal level. 
Generally, university students are at the young age group from 18-25, and 
this group of people is preparing to take up the adult roles and responsibilities 
in managing their own financial matters. The AKPK report has underlined 
the concern of poor financial well-being on this group of people when 
they start to work. Intensively, Van Campenhout (2015) annotated that the 
young adults’ understanding of money matters is indeed emerging from their 
personal experiences in defining financial well-being. The interpretation for 
financial well-being derived when they first come across personal finance 
matters in university (first time start to manage own finance matters), and 
these experiences are carrying forward until they are starting to work (Rea, 
Danes, Serido, Borden, & Shim, 2019).  
The interest in exploring the financial well-being of the university students 
seems to get attention by researchers because at this stage, they have entered 
the new life experiences, and here is the start for them to begin personal 
financial management without the supervision of their parents (Xiao et al., 
2009; Gutter & Copur, 2011; Setiyani & Solichatun, 2019). University students 
are indeed in the transition stage to become an adult. At this stage, these 
students are recognised as emerging adults, which they no longer consider as 
adolescents, and they are in the transition process to adult status. 
 
Financial well-being of emerging adults is more complex compared to 
adults and adolescents. For emerging adults, the financial well-being can 
be depending on the student’s loan (Montalto, Philips, McDaniel, & Baker, 
2019) and parents in different ways to a different degree (Sorgente & Lanz, 
2019). Moreover, in this life stage, the financial challenges for emerging 
adults indeed have little differences compared to adolescents (that depends 
on financial supports from family) and adults (that economic independence 
from family) and this warrants for the necessity in operationalising and 
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validating the concept of financial well-being that adequately fit to emerging 
adults circumstances (Sorgente & Lanz, 2019).  
Financial well-being has been defined variously, and generally, it can be 
distinguished in objective and subjective approach (Bruggen et al., 2017; 
Xiao, Thang, & Shim, 2009). The objective approach focuses on the total of 
subject’s material resources while subjective approach reflects the self-report 
evaluation of the subject’s financial status (Arber, Fenn, & Meadows, 2014). 
The study on students’ financial well-being should focus on the behavioural 
ground (subjective) to understand the behaviour of emerging young adults 
based on their understanding and the interpretation of satisfactory for their 
financial status (Bruggen et al., 2017; Rea et al., 2019). However, to date, 
there are only limited studies that operationalised and validated the concept 
of subjective financial well-being in a more holistic way (Sorgente & Lanz, 
2019). 
According to Hira and Mugenda (1999), subjective well-being is defined as 
money saved, current financial situation, and financial management skills. 
However, Bruggen et al. (2017) found that financial well-being should 
include the present and future situation because the aspects of financial well-
being are dynamic and individuals’ evaluation of subjective financial well-
being can change over time. Besides, they stated that peers influence the 
evaluation of subjective financial well-being; thus, the assessment should 
include peer comparison to determine students’ subjective well-being. To 
date, there are limited studies in Malaysia that includes the assessment of 
the current and future financial situation, the sufficiency of their material 
resources to make ends meet, money management, and peer comparison on 
the financial situation in assessing the students’ subjective financial well-
being. Hence, it raises concern on assessing the level of university students’ 
subjective financial well-being holistically as suggested by past studies.
Past research indicated that better financial literacy leads to better subjective 
financial well-being (Setiyani & Solichatun, 2019). In general, financial 
literacy is defined as financial knowledge from past studies (Bernheim 
& Garrett, 1996; Huston, 2010; Lusardi & Mitchell, 2011; Schmeiser & 
Seligman, 2013). However, Warmath and Zimmerman (2019) stated that 
financial literacy as financial knowledge does not explain the relationship of 
the knowledge to financial decision making. Indeed, the financial knowledge 
belongs to a cognitive understanding of the finance matters and not reflects 
as ability and intentions of a person to apply that knowledge in action (Yong, 
96
  JGD Vol. 16. Issue 1, June 2020, 93-111
Yew, & Wee, 2018). This suggests a comprehensive operationalised concept 
of financial literacy is needed to explain not only financial knowledge but, the 
ability and intentions of a person to apply that knowledge in action. However, 
to date, there are only limited studies who has defined the concept of financial 
literacy in this way; hence, it gives rise for the current study in defining the 
concept of financial literacy incorporate ability and intentions of a person to 
apply that knowledge in action. Extensively, this enables the researcher to 
capture the level of financial literacy of students more holistically compare 
to past studies.
Many studies posited the link between financial literacy and subjective 
financial well-being, however, efforts to improve subjective financial well-
being through financial literacy produce mixed results (Collins & O’ Rourke, 
2010). Shim et al. (2009) conducted a study on subjective financial well-
being among young adults and found that there is no direct relationship 
between financial literacy and subjective financial well-being. This suggests 
that the missing piece in explaining how financial literacy contributes to 
subjective financial well-being. Gutter and Copur (2011) found that financial 
behaviour is positively linked with subjective financial well-being, while 
Aggarwal, Gupta, and Singh (2014) found that financial literacy contributes 
in nature financial behaviour of university students. Based on these studies, 
it is notable that financial behaviour plays role in explaining the relationship 
between financial literacy and subjective financial well-being. In order to fill 
the literature gap in explaining the pathways to attain subjective financial 
well-being, the current paper suggests that financial literacy contributes in 
improving the subjective financial well-being of students through better 
financial behaviour.  
LITERATURE REVIEW
Defining Financial Well-Being 
Financial well-being is defined as “happiness and life satisfaction based 
on the appraised of an individual’s financial situation” (Joo, 2008, pg. 22). 
The existing literature in defining and measuring of financial well-being can 
be distinguished into three groups, namely, either subjective or objective 
approach or the combination of subjective and objective approach (Brüggen, 
Hogreve, Holmlund, Kabadayi, & Löfgren, 2017). For objective measures, 
researchers generally track on the income, wealth to define financial well-
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being of an individual (Urban, Schmeiser, Collins, & Brown, 2018) or track 
the financial ratios, benchmarks (Greninger, Hampton, Kitt, & Achacoso, 
1996), or household’s ability to manage liquidity (Aggarwal, Gupta, & 
Singh, 2014) as determinants to measure the financial well-being. In this 
respect, past researchers used only objective measures perceived that the 
great financial status is the ultimate goal for individual happiness (Ferrer-i-
Carbonell, 2005).  
On the other hand, there are groups of researcher that argued the evaluation of 
the financial situation of a person can incorporate the objective and subjective 
measures in defining the level of the financial well-being of individuals (Joo 
& Grable, 2004; Shim, Baber, Card, Xiao, & Serido, 2010; Gudmunson & 
Danes, 2011). In this regard, the subjective measure reduces the weakness of 
using the objective measure in helping researchers to examine individuals’ 
perceptions and reactions towards their financial conditions (Norvilitis et al., 
2003). For example, Shim et al. (2010) employed both objective (amount 
of debt) and subjective measure (financial satisfaction and coping with 
financial strain) in operationalising the financial well-being. The school of 
thought for the combination of objective and subjective measure suggested 
that individual’s subjective well-being is related to individual’s financial 
condition whereby the rich people are happier and more satisfied with 
their life compare to the poor ones (Sass, Belbase, Cooperrider, & Ramos-
Mercado, 2015). 
The above-mentioned objective indicators or combination of subjective 
and objective indicators for financial well-being suggests that the financial 
condition of a person can determine the happiness and life satisfaction. 
However, the notion of happiness and life satisfaction are indeed subjective 
in nature, and it depends on how a person perceives his/her well-being status 
rather than how it is objectively denoted (Bruggen et al., 2017). Moreover, a 
person’s assessment of financial well-being may be different based on these 
factors such as life stage (Malone, Stewart, Wilson, & Korsching, 2010), 
personal characteristics (Joo & Grable, 2004), comparison with the peers 
(Ferrer-i-Carbonell, 2005), or other related factors. 
Based on the discussion mentioned above on the definition and measurement 
of financial well-being, current research suggests that subjective approach 
of financial well-being is more appropriate in capturing human feelings in 
appraising one’s happiness and life satisfaction of his/her financial situation. 
Indeed, defining financial well-being in subjective approach allows the 
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researcher to capture the good or satisfactory condition of a person regarding 
his/her financial state and the person psychology state of financial interest. 
Subjective Financial Well-Being of University Students 
Subjective financial well-being has been studied in various academic fields 
such as economic, financial planning and consumer decision-making, and yet, 
there is still no consensus on the definition and measurement of subjective 
financial well-being. For instance, some defined subjective financial well-
being as an individual’s ability to control daily and monthly finance, and 
handle uncertainty (Drever, Odders-White, Kalish, Else-Quest, Hoagland, & 
Nelms, 2015). On the other hand, some defined it as an individual’s overall 
life satisfaction and measured using satisfaction with life scale (Robb, 2017). 
In contrast, some defined it as the quality of state on an individual’s health in 
mind and body (Judge, Ilies, & Dimotakis, 2010).
The different definition and measurement of subjective financial well-being 
from past research make the operationalised of subjective financial well-being 
become complicated. In fact, the definition and measurement of subjective 
financial well-being supposed to measure individual’s happiness through 
cognitive and affective dimensions based on the evaluation of individual’s 
financial situation (Diener & Oishi, 2000) and not only defined in how they 
can manage their financial state or physically healthy. Bruggen et al. (2017) 
stated that the definition of subjective financial well-being should fit on an 
individual’s evaluation of his personal financial well-being. In other words, 
the assessment of subjective financial well-being is referring to the state of a 
person feeling towards his/her financial situation. This is regardless of how 
good of a person quality of state of health in mind and body or the overall 
satisfaction on his/her life. 
Prawitz, Garman, Sorhaindo, Neil, Kim, and Drentea (2006) have defined 
subjective financial well-being as InCharge Financial Distress/ Financial 
Well-being (IFDFW), and this scale is widely used as the measurements 
scale for subjective financial well-being. The IFDFW used financial distress 
as the core to evaluate the financial well-being level of an individual. In 
other words, the higher the financial distress of a person, the lower of the 
financial well-being of the person. Indeed, financial distress is closely 
linked with financial stress, and it has a narrower scope. Kim, Garman and 
Sorhaindo (2003) stated that financial distress refers mostly to the ability to 
meet expenses at a certain point in time. In this regard, Bruggen et al. (2017) 
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argued that this definition includes an assessment on current point of time 
only and has ignored the dynamic of well-being evaluations of individuals 
that are not static at a certain point on time.
In the context of university students or emerging adults, Sorgente and Lanz 
(2019) stated that subjective financial well-being has to define in a more 
holistic picture that includes the different aspects, like cognitive, relational, 
behavioural satisfaction and temporal. Likewise, Bruggen et al. (2017) 
also suggested that subjective financial well-being should be defined in 
four major aspects, such as relational aspect that related to social reference 
ground, perception of being sustain (current), perception of being sustain 
(future), anticipated desired living standards and financial freedom. Both of 
the stated studies have underlain the time dimension of financial well-being 
(current and future), relational influence on the assessment of financial well-
being, and financial freedom that consists the evaluation of the sufficiency 
of material resources.
Based on the literature review, the logic of subjective financial well-being 
is indeed based on an individual’s satisfaction feeling on their financial 
situation. Intensively, this feeling is indeed come from the peer comparison, 
individual’s belief in his ability to manage the material resources, expectation 
about their current and future financial situation and their evaluation of the 
sufficiency of their material resources to make ends meet. In essence, the 
current paper defined subjective financial well-being as the individual’s 
satisfaction on his/her current financial situation, ability to sustain future 
financial, ability to manage the material resources, the sufficiency of their 
material resources to make ends meet and the satisfaction on the financial 
situation based on peer comparison. 
Financial Literacy of University Students 
Financial literacy is essential for university students. At the age when 
studying in university, students are in a distinct life cycle stage, and this 
period is known as emerging adulthood (Arnett, 2000). In this stage of life, 
individual experiences transitional life events with the major life-changing 
regarding the personal finance matters such as the credit system they have 
gained access to and money management for life survival. In this regard, the 
ability of students to deal with financial challenges depend critically on their 
financial literacy (Ergun, 2017; Rajapakse, 2017). Lack of financial literacy 
may lead to financial crisis, stress and affecting student’s financial well-being 
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(Gutter & Copur, 2011). Speaking on the importance of financial literacy for 
students, it is important to understand the concept of financial literacy. 
Financial literacy is a relatively new term and has been defined by many 
studies in the past. The most basic definition of financial literacy focuses on 
financial knowledge that indicates how well an individual can understand 
and use personal finance-related information (Huston, 2010). The used of 
knowledge aspect as the only aspect to define financial literacy is indeed 
underestimate the concept of financial literacy. Knoll and Houts (2012) 
contended that the address of financial knowledge does not tackle the ability 
to use this knowledge appropriately to promote financial well-being. For 
instance, an individual may have adequate financial knowledge, but this does 
not mean that he or she is able to use the knowledge appropriately.
Likewise, Warmath and Zimmerman (2019) defined financial literacy as 
financial knowledge that does not explain the relationship of the knowledge 
towards financial decision making. Indeed, they have suggested a formative 
combination of financial knowledge, skills and self-efficacy as the 
operational definition of financial literacy. This formative combination used 
Bloom’s domain of knowledge, defined financial literacy as the combination 
of the ability to build useful stores of financial knowledge (cognitive), the 
confidence required to make a financial decision (self-efficacy) and the skill 
to gather the necessary advice and information needed for a financial decision 
(psychomotor). 
Apart from defining financial literacy as the combination of financial 
knowledge, skills and self-efficacy, OECD (2017) has defined the financial 
literacy as “combination of awareness, knowledge, skill, attitude and 
behaviour to make a sound financial decision and ultimately achieve individual 
financial well-being”. (OECD, 2017, p.13).  In this regard, the meaning of 
financial literacy has been articulated in knowledge, skills, attitude and 
actual behaviour. Finke and Huston (2014) annotated that financial literacy 
is indeed modelled as a specific form of human capital that is specific to 
the knowledge and skills regarding personal finance. The definition of 
financial literacy should be distinguished from behaviour because financial 
behaviour falls outside the purview of human capital. Moreover, it includes 
behaviour in financial literacy may not lead to an understanding of how 
human capital specific to personal finance is related to financial behaviour 
and outcome. Hence, financial literacy should include only the assessment 
of both knowledge and skills related to personal finance rather than includes 
actual behaviour. 
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Despite the differences in definitions, current paper agreed that financial 
literacy is multi-dimensional and move beyond from only a single measure 
of financial knowledge (Warmath & Zimmerman, 2019). Based on Bloom’s 
domain knowledge perspective, Warmath and Zimmerman (2019) stated that 
to make a sound decision, it includes three domains of knowledge, which are, 
cognitive, affective and psychomotor (Bloom, Krathwohl, & Masia, 1984). 
Explicit knowledge refers to the cognitive domain as recall or recognition 
of knowledge, self-efficacy refers to the affective domain that describes the 
changes in attitude, interest and value, and psychomotor domain refers to an 
emphasis upon the specific development of desirable movement behaviour. 
Besides, the current paper investigates financial literacy among university 
students, and this takes ground from the personal finance area. In this 
regard, financial literacy can be viewed as a component of human capital 
because it related to a person’s choice wealth along with some chosen level 
of financial ignorance (Huston, 2010; Lusardi & Mitchell, 2014). Hence, 
financial literacy taken in this ground should distinguish itself from the actual 
financial behaviour. In sum, the current paper defined financial literacy as a 
multidimensional concept that involved the combination of explicit financial 
knowledge, skills and self-efficacy in making a sound financial decision. 
Indeed, this takes ground from the personal finance area because the objective 
of the current paper is to understand how human capital specifically in the 
choice of personal finance related to financial behaviour and outcomes. 
Relationship between Financial Literacy and Subjective Financial Well-
Being of University Students
Financial literacy means the awareness, skills and knowledge for 
understanding and analyses financial options to make a sound financial 
decision (Zulfiqar & Bilal, 2016). An individual with financial literates can 
make the sound financial decision so that they can achieve the ultimate goal-
financial well-being. Despite the proliferation of academic studies related 
to financial literacy, there are a number of studies has tried to link between 
financial literacy and subjective financial well-being (Shim, Xiao, Barber, & 
Lyons, 2009; Taft, Hosein, Mehrizi & Roshan, 2013; Schmeiser & Seligman, 
2013; Zulfiqar & Bilal, 2016; Chu, Wang, Xiao & Zhang, 2017; Setiyana & 
Solichatum, 2019).
Financial literacy is not directly contributing to subjective financial well-
being. Finke and Huston (2014) contend that there is no theoretically direct 
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connection between financial literacy and subjective financial well-being. In 
this regard, they argued that individuals who possess a high level of financial 
literacy might not necessarily contribute to his/her subjective financial well-
being because one’s with high-level financial literacy may not necessarily 
used that skills and knowledge in financial decision making and put it in 
action. Schmeiser and Seligman (2013) found the financial literacy assessment 
by past research does not necessarily impact subjective financial well-being. 
They stated that financial literacy simply implies the financial capacity in the 
broadest sense, and not necessarily guarantee positive financial income. 
The study in examines the subjective financial well-being for students has 
its root on the Theory of Planned Behaviour (TPB) because it predicts and 
understands the behavioural outcome through the study on an individual’s 
intention to perform given an accepted behaviour (Ajzen, 1991).  Based 
on this ground theory, Shim et al. (2009) have proposed students’ financial 
literacy is related to financial behaviour and financial behaviour is the key 
to determine subjective financial well-being. In this regard, it explains that 
the financial literacy as an insight into finance and individual’s ability to 
understand, obtain, and evaluate any information that is relevant in making 
a financial decision (Prihartono & Asandimitra, 2018), these channel 
behavioural outcomes (Schwartz & Sagie, 2000), and then improve students’ 
subjective financial well-being (Gutter & Copur, 2011). 
Relationship between Financial Literacy and Financial Behaviour of 
University Students
Prior studies have documented a relationship between financial literacy and 
financial behaviour (Falahati, Sabri, & Paim, 2012; Xiao, Ahn, Serido, & 
Shim, 2014; Jamal, Ramlan, Karim, & Osman, 2015; Setiyani & Solichatun, 
2019). Hilgert, Hogarth, and Beverly (2003) found that financial literacy 
link with day-to-day financial management activities such as cash-flow 
management, credit management, saving, and investment. This suggests that 
financial literacy empower individuals with the ability to make the sound 
financial decision that ultimately produces accepted financial behaviour. 
Likewise, Sabri, Cook, and Gudmunson (2012) found that university students 
that have high financial literacy showed better financial satisfaction. They 
posited that the increase in financial literacy could result in greater financial 
behaviour and ultimately improve the student’s financial satisfaction. 
Xiao et al. (2014) examine the impact of both objective and subjective 
financial knowledge on financial behaviour regarding risky paying and 
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borrowing behaviour among college students in the USA. They found that 
both objective and subjective financial knowledge play roles in reducing 
risky borrowing behaviour. Their study suggests that students with better 
financial literacy help them develop desirable financial behaviour.  In the 
same manner, Jamal et al. (2015) have found that financial literacy contributes 
to shapes young adult’s saving behaviour particularly for the students of 
higher learning institutions. This result is parallel with the study conducted 
by Setiyani & Solichatun (2019) that indicates the positive and significant 
impact of financial literacy on financial behaviour among university students 
in Malaysia. 
Relationship between Financial Behaviour and Subjective Financial Well-
Being of University Students
Students’ financial behaviour contributes to shapes their perception of various 
life outcome and financial well-being (Curran, Parrott, Ahn, Serido, & Shim, 
2018). The practices related to cash, credit, and saving management (Hilgert 
et al., 2003) enable students to cope with the life challenges, such as rising 
costs of living, delays in labour market entry and the payback of student’s 
debt and later contribute to subjective financial well-being. In the transition to 
adulthood life stage, students develop and getting mature, and they develop 
the ability to make desired events occurs as a result of their actions. As they 
are starting to take on adult roles, they encounter more opportunity to make 
financial choices independently. Hence, the study of students’ financial 
behaviour is important for us to understand their behavioural action and the 
impact of these actions on their subjective financial well-being. 
Problematic financial behaviour by college students may affect their future 
subjective financial well-being (Worthy, Jonkman, & Blinn-Pike, 2010). 
Possible destructive financial behaviour, such as overspending, consuming 
an emergency fund, incurring debt, or out of saving may lead to significant 
impact not only on subjective financial well-being but also the life stability of 
a person (Bruggen et al., 2017). In this regard, Shim et al. (2009) found that 
the students perceived behavioural control strongly related with subjective 
financial well-being and this suggested that those who intended to engage 
in positive financial behaviour are more satisfied with their financial status, 
less likely to incur debt and better in dealing with financial strains, while 
the person engages in negative financial behaviour are less satisfied with 
their financial status and put on an extreme coping pattern when dealing with 
financial constraints. 
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Falahati et al. (2012) found that financial behaviour contributes to predicting 
the financial satisfaction of university students. The positive financial 
behaviour may reduce the students involves in risky financial behaviour, and 
this improves the financial satisfaction. Likewise, Xiao, Tang, and  Shim 
(2009) also found the positive financial behaviour contributes to financial 
satisfaction and life satisfaction. The study provides evidence to support 
that encouraging the behaviour domain contributes to increasing satisfaction 
domain, and not only financial satisfaction but also other satisfaction domains, 
such as life satisfaction and academic satisfaction. In this sense, they suggest 
that improvements in the financial domain contribute to improving the 
student’s overall life satisfaction. 
Relationship between Financial Behaviour and Subjective Financial 
Well-Being: Mediating Role of Financial Behaviour
Following TPB, a person’s motivation and ability determined an individual’s 
actual behavioural choices (Ajzen, 1991). In other words, an individual’s 
behaviour achievements depend on the predictor, which is the intention of 
a person. The intention of a person is associated with the beliefs and beliefs 
are associated with the awareness of one’s behaviour. In this regard, financial 
behaviour is the behaviour achievement on related financial actions, and 
financial literacy is the predictor for financial behaviour. Subjective financial 
well-being is the outcome for financial behaviour. Based on the logic of 
TPB, financial literacy does not directly form the instant outcome- subjective 
financial well-being. Indeed, financial literacy forms the beliefs and shape 
the intention of a person and are associated with the behaviour achievements 
of a person. The person with financial behaviour contributes to subjective 
financial well-being. 
THEORETICAL FRAMEWORK
This paper examines the subjective financial well-being of university 
undergraduate students in describing the relationship between financial 
literacy and subjective financial well-being through financial behaviour. In 
other words, the dependent variable in this paper is financial subjective well-
being and the independent variable is the financial literacy. The financial 
behaviour is proposed as the mediator that mediates between the independent 
variable and dependent variable. 
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 Figure 1. Theoretical framework
The proposed framework, as illustrated in Figure 1, is developed based on 
the Theory of Planned Behaviour (TPB) proposed by Ajzen (1985) and 
Happiness Framework suggested by Lyubomirsky, Sheldon and Schkade 
(2005). TPB is a theory that explains the behaviour of a person in a specific 
context (Ajzen, 1991). According to TPB, behaviour achievements depend on 
intention (motivation), and intention is conceptually determined by attitude 
toward the behaviour, subjective norms and perceived behavioural control. 
Arifin (2018) stated that beliefs are associated with the awareness of one’s 
behaviour. Through the process of intensity, someone will do the behaviour 
in the form of action. 
In this paper, financial behaviour is the behaviour achievement on related 
financial actions, and financial literacy is the predictor for financial 
behaviour. Financial literacy in this paper is defined in three domains of 
Bloom’s knowledge, and this includes cognitive domain, affective domain 
and psychomotor domain. This aligned with the predictors suggested 
using TPB, namely (1) beliefs for the cognitive domain that associated 
with the awareness of financial knowledge will shape one’s behaviour; 
(2) perceived behavioural control for the affective domain that associated 
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with the willingness to accomplish the actions required to achieve specific 
behaviour; and (3) attitude toward behaviour for the psychomotor domain 
that associated with the skills that emphasis upon the specific development 
of desirable movement behaviour. 
Financial behaviour is found to contributes in predicting subjective financial 
well-being in past studies (Curran et al., 2018; Falahati et al., 2012; Gutter 
& Copur, 2011; Hilgert et al., 2003; Tang & Shim, 2009; Worthy et al., 
2010). According to the framework by Happiness Framework suggested by 
Lyubomirsky et al. (2005), one’s behaviour is associated with well-being. 
Based on this assumption, it suggests that individual performing on a domain-
specific behaviour will increase his/her happiness related to that domain. In 
this regard, financial behaviour is domain-specific behaviour, and the domain 




The present paper contributes to further documenting the subjective financial 
well-being of university students. Theoretically, it defines the concept of 
subjective financial well-being in a more holistic approach by incorporating 
the students’ view on the current and future financial situation, the sufficiency 
of their material resources to make ends meet, money management, and peer 
comparison on the financial situation in assessing the subjective financial 
well-being for students. Instead of that, it also identifies the relationships of 
the factors, such as financial literacy and financial behaviour, contributing 
to the subjective financial well-being. In practical, this paper contributes 
to educators, researchers and public policy-makers in designing suitable 
programs to improve students’ subjective financial well-being. This is 
because subjective financial well-being is positively affecting the quality of 
life, success, happiness, academic success, physical health, and psychological 
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